Effective Instructional Practices

Effective instructional practices are strategies that research has shown improve teaching and learning.  Teachers can increase the learning potential of students with research-based practices.  These practices demonstrate the power of individual teachers to improve learning results.

Feedback

Feedback is important to the total learning process and should be used as part of a teaching strategy to improve instruction.  Communication to students must be carefully and systematically applied by clearly specifying the action or skill being reinforced.  Feedback techniques for students focus on praise, results of assigned tasks and grades.

· Use words specific to the task at hand to praise students rather that global comments like “good job” or “way to go.”

· Provide direct and specific information to help students see and learn how to correct errors.

· Provide prompt or timely feedback to strengthen a student’s corrective action and to affirm efforts.

· Return papers, activity sheets, and tests promptly, and personalize with written comments about strengths and weaknesses.

· Follow an explanation of how a student can improve his/her learning with multiple practice opportunities.

· Invite students to monitor and provide feedback to other students.

· Engage students in reviewing their own academic/behavioral performances.

· Supply students with rubrics in advance of an activity so students can adjust and improve learning as they work.

· Refrain from using grades as the only source of feedback; instead focus on praise and results of the tasks at hand.

Games and Simulations

Games and simulations are useful teaching tools that provide a variety of learning opportunities in the classroom.  Educational games involve students in decision-making roles in which they strive for objectives and follow rules.  Simulations present situations or events that represent reality.  Students assume roles and there are specific activities to role play.  Both activities create student interest and alleviate tension in curriculum areas that prove difficult for some learners.  Students find these learning experiences a fun way to learn.

· Deepen learning and sustain understanding through games and simulations.

· Target specific content and set a specific purpose.

· Use simulations to model real-life experiences.

· Reinforce tutoring, exploration, and practice through games.

· Develop cooperation, teamwork, and conflict resolution through games.

· Promote a high level of involvement, curiosity, and interest in learning concepts through interrelated games and simulations.

Cooperative Grouping

Cooperative grouping involves the uses of small groups in which students work together to maximize their own and each other’s learning.  This technique is especially helpful for students who are more dependent and prefer not to work alone.  When cooperative grouping is used, students learn to take risks and are praised for their efforts and/or contributions.

· Group students in small, heterogeneous learning groups a minimum of once a week.

· Use a variety of strategies for determining group members.
· Model and teach interpersonal and interdependence skills prior to group work (examples..expectations for success, collaboration rubric, decision making, time management, conflict resolution).

· Practice, monitor, and adjust cooperative learning groups.

· Do not put more than four students in a group.

Homework and Practice

Homework and practice are effective instructional strategies that can be integrated into instruction and school-based interventions.  They can increase a student’s active involvement and improve student performance.  Varied feedback is essential to both homework and practice.  The purpose of homework should be clearly identified and should accent something a student has learned.  Practice is the application of new learning.  Mastering a skill takes focused practice, so practice should target specific elements of a skill or a process.  Research shows that homework and practice should be used as well-planned strategies for increasing student understanding.
· Provide and explain homework policies that communicate expectations, consequences, guidelines, and brief pointers.

· Match practice tasks to students’ skills (instructional level), focusing on fewer skills at a time on a deeper level.

· Break down complex skills into shorter segments and allow repeated practice.

· Be sensitive to differences in how students learn and coach and guide students until they learn to apply the skill comfortably.

· Use planners, assignment notebooks, or journals to organize assignments and provide a support structure.

Questions

Effective questions are an integral part of quality instruction.  Students should be challenged to think critically, creatively, and make discoveries.  Many different forms of questions assess students’ comprehension and promote understanding.  Appropriately posed questions help students think and reflect about learning.

· Allow at least 5 seconds wait-time after asking a question and before calling on a student; allow all students time to process the question and generate responses.

· Use questions before, during, and after a learning experience

· Before – to determine what students know

· During – to determine and correct any misunderstandings

· After – to determine what students learned

· Ask higher-level thought questions to increase retention/comprehension.

· Model how to ask quality questions by using lower-level questions to build a knowledge base and then extend concept development with higher-level questions.
· Mix higher-level and lower-level questions to keep students engaged.

· Increase student responsibility by asking questions to promote processing of information.

Graphic Organizers

Graphic organizers are visual representations of concepts, ideas, or knowledge.  The use of organizers helps students think about information, demonstrate their learning, review concepts, and make connections. Students can work as a class, in small groups, or individually when using organizers.

· Model cognitive processing by “thinking out loud” when demonstrating the use of an organizer.

· Record students’ prior knowledge on a graphic organizer to determine gaps in learning.

· Assess students’ learning during or after the lesson to determine the depth of understanding or the connections made.

· Provide an overview of the lesson in a condensed and organized form.

· Present information in multiple ways (example…graphically, written, verbally

Guidelines for Teaching Skills

Planning for teaching a skill involves a carefully thought-out procedure and a structured process.  The purpose is to teach a skill and have students learn and use the skill with ease and confidence.  Teaching is not about telling, but it is about helping students learn.  The following steps offer an approach for skills instruction.

· Engage the students by peaking their interest.

· Briefly explain the skill and create an appreciation of value of learning the skill.

· Break the skill into smaller, simpler steps.

· Demonstrate or model the skill slowly and clearly to help students gain confidence in their ability to acquire the skill.

· Provide positive feedback and reinforcement to help students feel successful about the learning and about themselves.
· Correct any misunderstandings immediately and tactfully.

Resource:  Response to Intervention Strategies by Michael L. Lujan, M. Ed.
